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CURRICULUM PRINCIPLES AND POLICY GUIDANCE 
 
Each school in SAST will give thought to the curriculum that best suits the pupils at the 
school. The curriculum in each school will be unique, tailored to the needs of the pupils and 
reflecting the community in which they live. Nevertheless, each school’s curriculum will be 
designed in accordance with the following principles and approaches, which reflect SAST’s 
vision and mission. 
 
Intent and implementation: 

• Leaders understand that the curriculum is the substance of education. The 
curriculum is the totality of a pupil’s learning experience in school, including not only 
what is taught in lessons but experienced outside of lessons and throughout the 
school day. The curriculum is the engine which drives learning. 

 
• Pupils learn through the acquisition of knowledge and development of skills. Leaders 

understand the importance of a knowledge-rich curriculum and appreciate that the 
focus on skills at the expense of knowledge is a false dichotomy – skills do not 
develop in the absence of knowledge. 
 
‘Knowledge is love and light and vision.’ (Helen Keller) 
 

• Leaders and staff understand that the curriculum itself is the means by which pupils 
make progress in their learning. Rather than progress being measured on a ladder of 
abstract levels, progress is measured in terms of what pupils know, understand and 
can do. The curriculum itself is the progress model. 
 

• Leaders and those responsible for curriculum planning give thought to what it is they 
want pupils to learn to ensure they are well prepared for their next steps. Leaders 
and staff consider the knowledge and skills pupils should acquire by the time they 
leave the school, in line with national curriculum expectations, and at different 
points during pupils’ time in school. They ensure that the curriculum is sufficiently 
ambitious. 
 

• Leaders and staff understand that assessment is not an end in itself. They know that 
proportionate, timely and varied assessment is an invaluable tool to gauge what 
pupils know, understand and can do. Staff use this information to inform future 
teaching and fill gaps in pupils’ learning. 
 

• Leaders and the wider staff understand that the curriculum should be ambitious 
and challenge pupils to make the progress of which they are capable. The curriculum 
should consist of interesting, stimulating ideas, concepts and worlds of knowledge. 
Herein lies the ‘baked-in’ challenge for pupils – they want to engage with learning 
because it interests them, even if they find it difficult. 

 
• Leaders, subject coordinators and the wider staff recognise the importance and 

value of individual subject disciplines. Although these can often be combined in 
cross-curricular projects, discreet subjects consist of separate bodies of knowledge. 



These are valued equally by staff; foundation subjects are as important as English 
and mathematics. 
 

• Leaders and staff understand the role of the curriculum in supporting social justice 
and tackling disadvantage. Knowledge is power. Ensuring that disadvantaged pupils 
have access to the curriculum and are able to progress through it, means they will 
understand more and be able to do more. 
 
‘In a democratic society which prizes equality of opportunity, the curriculum should 
be based first and foremost on the knowledge we consider all young people should 
have the access to and begin to acquire during their school years.’ (Mary Myatt) 
 

• Staff planning the curriculum for different subjects consider what needs to be taught 
and when. They plan schemes of work that are sequenced to enable current and 
future learning to build on prior learning. For example, key stage 1 pupils learn the 
names of the parts of a flower before learning the purpose of the parts. Staff 
understand that knowledge is ‘sticky’, so that the more pupils learn, the more they 
know, the more they learn. 
 

• Staff planning the curriculum build in opportunities to revisit prior learning to 
ensure that it is securely learnt. They understand that practice and familiarity help to 
anchor learning. Planned revisiting complements assessment activities that highlight 
where pupils’ learning is not as secure as expected. 
 
‘If we are going to be sure that all students have formed secure understanding, 
teachers should not assume that knowledge aired and shared in the public space of 
the classroom has been absorbed and learned by any individual.’ (Tom Sherrington) 
 

• Leaders and staff understand that reading is key. This is the gateway that provides 
access to the rest of the curriculum for pupils, particularly those who are 
disadvantaged. If they cannot read, they are unlikely to succeed in most other areas 
of the curriculum. Consequently, leaders in SAST schools, particularly primary 
schools, ensure that reading is prioritised and, where appropriate, sits alongside a 
robust well-taught taught phonics programme. 
 

• In school, the curriculum is everyone’s business. As stated earlier, the curriculum is 
the substance of education. It is, therefore, a school’s raison d’etre. All involved in 
delivering the curriculum take ownership of it. From senior leaders to subject 
coordinators, teachers to teaching assistants, all know what pupils are learning and 
why. They understand the rationale. This leads to shared responsibility, collective 
commitment and distributed leadership. 
 

• Leaders regularly review and quality assure the design and delivery of the 
curriculum. They know what is taught and how well it is taught. Leaders use different 
means to gather evidence about how effectively the curriculum is designed and 
delivered. These include scrutiny of curriculum planning documents and pupils’ 
work, visits to lessons, discussions with pupils and discussions with staff. 



 
• Leaders ensure that staff receive the training and professional development they 

require to plan effectively and develop a high-quality curriculum. Opportunities 
include staff having time to work with colleagues, to share ideas and to access 
external support or materials. Subject leaders are given opportunities to develop 
their subject knowledge. 
 

• Teachers and teaching assistants deliver the curriculum so that pupils with different 
needs and aptitudes are able to make the most of it. They plan sequences of 
lessons and use resources and techniques that engage pupils. They also use 
assessment to discover what pupils know and can do and use this information to 
adapt teaching. Consequently, pupils are able to move through the curriculum, 
acquire knowledge and learn skills at an appropriate pace for them.  
 

• Staff recognise the importance of transition between key stages and schools. They 
ensure that curriculum planning, with colleagues in other schools if necessary, builds 
in continuity so that pupils continue to flourish as they move through and across 
schools. 
 

• Leaders understand that the curriculum needs to empower and prepare pupils for 
an unpredictable, fast-changing future. It needs to provide them with the knowledge 
and wherewithal to interpret and make sense of the world, to confront and solve the 
problems and dilemmas they will face and do this with confidence and resilience. 
 

• Curriculum content should shape academic coherence around big ideas, linking 
concepts and themes. ‘There is a wonderful word, “gallimaufry”. That means “a 
confused jumble or medley of things”. It perfectly captures the mixed picture we get 
of the curriculum in much of the schools community.’ (School’s Week, 2018) Staff in 
SAST schools aspire to do the opposite and plan a curriculum that is not fragmented 
or piecemeal. 
 

• The curriculum should encourage intellectual curiosity and enthusiasm for learning 
that lasts a lifetime. Staff want the curriculum to inspire pupils to think, to ask 
questions and to feel. Staff want pupils to develop this attitude to learning within a 
culture in which it is ok to find things hard, to not know the answers and to fail. From 
these places, it is a short, valuable step to success. 
 

• SAST school curricula will carefully consider and embody what needs to be learnt 
with what should be learnt. They will combine the utopian (what is right and good) 
with the utilitarian (what is necessary). Sometimes this will involve fruitful 
partnerships with other organisations to help develop a rich, rounded curriculum. 
 
‘Knowledge is power. Information is liberating. Education is the premise of progress, 
in every society, in every family.’ (Kofi Annan) 

 


